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REQUIRED READING OVERVIEW 

Over the summer, rising AP Language and Composition students are required to read two texts: 

Nickel and Dimed: On (Not) Getting By in America by Barbara Ehrenreich, and Killers of the Flower Moon: 

The Osage Murders and the Birth of the FBI by David Grann. Students are encouraged to purchase their 

own copies.  

NICKEL AND DIMED: Commentaries on Rhetorical Choices  

In your English classes thus far, you have undoubtedly studied choices that writers make. Your 

teachers might have called them stylistic choices, or literary devices, but when an author uses these 

tools to persuade his audience of something, they can be called rhetorical choices. Writers employ 

these choices to heighten the effectiveness of their messages. This summer, I want you to study the 

rhetorical choices made by two contemporary writers. Grann is an American journalist and a staff 

writer at the New Yorker magazine. Ehrenreich is a journalist and activist; New Yorker magazine has 

called her a “veteran muckraker.” 

An index of literary and rhetorical terms is attached at the end of this document as APPENDIX A. 

STYLE: Use MLA 8 for all typed assignments. For a review of formatting guidelines, go 

here https://owl.english.purdue.edu/owl/resource/747/01/ . 

TEXT #1 

Barbara Ehrenreich’s Nickel and Dimed: This text is a critical look at life for those trying to live 

on minimum wage. In order to discover what this is like, Ehrenreich goes “undercover” and 

attempts to survive while working minimum-wage jobs. Her criticism of the system is often clearly 

stated, but I want you to observe how rhetorical choices also reveal her critical tone.  

ASSIGNMENT #1: When you observe rhetorical choices that reveal her tone, make note of them 

(with post-its or in a notebook). After each chapter (including chapters 1-3 and the Evaluation), 

review your choices, select what you consider to be the most powerful rhetorical choice(s) and 

write a one-page commentary (analysis) of that choice or those choices for each section. 

Your goal is to explain how the choices reveal, illustrate or support Ehrenreich’s critical tone. (see 

sample of commentary below.) Your one-page commentary could focus on one passage that 

employs several rhetorical choices (see attached model), a pattern that you find (three 

powerful images, four metaphors, etc), or your selection of one or a collection of powerful 

choices. 

DUE: Please type and submit the four pages of rhetorical analysis in MLA format by 

September 20, 2019. You will print hard copies and submit an electronic version in 

Schoology.  

Model Commentary: Connecting Rhetorical Devices (metaphor, diction) to Ehrenreich’s 

Critical Tone Note: In this commentary, we have chosen to focus on one passage that contains 

several rhetorical devices, which is one of your options. Also, notice the somewhat casual tone of 

https://owl.english.purdue.edu/owl/resource/747/01/
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this commentary—the use of “I” is okay, as is taking risks in your interpretation of the text (the 

offal/awful connection in this commentary, for example, might be a reach!).  

Ehrenreich describes a kitchen in which she is working this way: “The kitchen is a cavern, a stomach leading to the 

lower intestine that is the garbage and dishwashing area, from which issue bizarre smells combining the edible and the 

offal: creamy carrion, pizza barf, and that unique and enigmatic Jerry’s scent, citrus fart.” (29)  

This unpleasant extended metaphor clearly reveals Ehrenreich’s distaste for her place of 

employment. By comparing the kitchen to a cavernous stomach, she makes it seem dark, damp, and 

unpleasant. This effect is emphasized by continuing from the stomach to the lower intestine which, 

of course, is where human waste accumulates. One may not want to hear about the disgusting 

parts of an eating establishment, but Ehrenreich graphically confronts the flaws in this 

restaurant’s kitchen.  

The smells here are a disgusting juxtaposition of pleasant and unpleasant: creamy, pizza, and citrus 

are linked to carrion, barf, and farts. So, this restaurant attempts to offer pleasant foods like pizza or 

creamy dishes; they even attempt to clean, as evidenced by the citrus smell, most likely coming from, 

I’m guessing, dishwashing soap. However, any possible pleasantries are squashed by barf, fart, and 

even carrion, a word that means rotting flesh. That choice of “carrion” implies that there’s not a 

lot of washing in the dishwashing area, if plates of discarded food are allowed to sit long 

enough to rot! And, the citrus of the dishwashing soap is apparently not enough to eradicate an 

ever-present fart smell, which she identifies as “Jerry’s scent,” a scent that doesn’t just exist, but 

belongs to this restaurant. Speaking of this fart scent, she calls it “unique” with a citrus-smelling 

quality, but also “enigmatic,” meaning that the fart smell is puzzling or inexplicable. This is 

a disturbing description: One does not want to be puzzled by the smells in a restaurant—that is not 

appetizing. 

Informal diction, in particular “barf” and “fart,” greatly magnify her disgust with this restaurant. 

She uses lowly, slang-like terms in order to convey that this place is lowly. Enrenreich is a writer, 

one who obviously has access to a more sophisticated term for “barf,” but she doesn’t use it—

replacing the word “barf” with “vomit,” for example, wouldn’t suit her critical purpose; using 

the word vomit would, in fact, not sound as gross, it would be too euphemistic, too toned-

down. It wouldn’t adequately convey her disgust. She is playing with other words as well: she pairs 

the edible with the “offal,” a word that refers to waste or rubbish, but also sounds like “awful,” 

helping to further her criticism.  

Erhenreich’s purpose in Nickel and Dimed is to criticize the working conditions of the low-wage 

worker. In this instance, she is exposing the working conditions of restaurant workers, in particular, 

waitresses. Since most restaurant patrons never see the kitchen or dishwashing area, she is describing 

a mostly unknown world to the reader. And her very bleak description of this place, a 

description that includes odd juxtapositions of words and inexplicable smells, is one that 

would discourage anyone from eating, let alone working, in that restaurant. So, in this 

instance, her attitude towards this restaurant and its working conditions goes beyond 

critical—her tone here is contemptuous! 
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WARNING: Do not google sample rhetorical analyses from 

Ehrenreich’s book and submit the online material as your own.  

 

ASSIGNMENT #2: Objective Test on Nickle and Dimed with essay prompt. Below are 

three possible prompts.  

The following prompts are based on Nickel and Dimed. You will NOT WRITE THIS ESSAY 

until class starts in the fall, but you should consider your ideas and argument, as well as 

identify and record text support for all three.  

Possible Prompt #1: Midway through the book, Ehrenreich writes that “the poor seem to have 

disappeared from the culture at large, from its political rhetoric and intellectual endeavors, as 

well as from its daily entertainment” (117). 

Some might argue that Americans in general simply aren’t interested in the working poor and 

their issues. Write a concise essay that either supports, challenges, or qualifies this idea, using at 

least three details from Nickel and Dimed to support your argument.  

Possible Prompt #2: The portrait of “minimum-wage workers” in today’s society is vividly 

painted in Nickel and Dimed, but Ehrenreich reveals a bias that glorifies the working class to 

distort the reader’s understanding of minimum-wage workers’ plight. Write a concise essay that 

either supports, challenges, or qualifies this idea, using at least three details from Nickel and 

Dimed to support your argument. 

Possible Prompt #3: Ehrenreich does not fraternize with the people she meets outside of work 

hours. To that extent, then, what we get is not so much a picture of a “working-class culture” as 

a portrayal of “minimum-wage workers.” 

In reality, while “working class culture” can be difficult to navigate, the argument Ehrenreich 

wants to make about opportunity in America is, in fact, false. Those who war part of the 

working class do have ample opportunity to succeed and advance in 21st century America. Write 

a concise essay that either supports, challenges, or qualifies this idea, using at least three details 

from Nickel and Dimed to support your argument. 

DUE: This will be a test, along with a timed-writing assignment done in class. Tentative 

date is in the first week of October 2010.  

GRADE: Assignment #1 = one quiz grade; Assignment #2 = one test grade 
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TEXT #2 

David Grann’s Killers of the Flower Moon: The Osage Murders and the Birth of the FBI 

ASSIGNMENT #1: 

You will keep a reading journal as you read Killers of the Flower Moon in which you complete FIVE 

passage analysis responses. You will select brief passages (approximately one- to three-paragraphs 

each) to analyze throughout your reading. You should space these out from beginning to end of the 

book (to demonstrate you have read the entire text). 

Organize your journal in a text/response format (TWO COLUMNS in your journal) with a quoted 

passage on one side, and your analysis on the other. Your analysis will be based on combining 

MULTIPLE active reading strategies below as you respond to what the quote says and means. Your 

responses should be thought-provoking, original, and supported by the specific passages from the 

text you include. Be sure to CITE page numbers at the top of each entry. REMINDER: I have 

read many online analyses of the book. I know what they say. Your responses are not to be 

plagiarized. If you borrow ideas from an outside source, you must CITE IT. Academic 

sources are found in library databases; feel free to research the HCPS Library databases or use the 

Henrico Public Library. DO NOT GOOGLE or use Sparknotes, LitCharts, Shmoop, or any other 

online source. Grann’s book is fairly new so you will more than likely find little in the way of online 

material to use in your journal.  

ACTIVE READING STRATGIES 

As you read, you must be engaged with the text; think about what you’re reading, converse with it, 

ask it questions. Here is a list of some of the best and most common strategies I want you to exhibit 

in your journal. They are listed in the order of their critical thinking depth from simple to complex, 

but they should not be used in isolation. I want to see you using a good variety of the strategies in 

your annotative journal.  

1. Clarify: Put something into your own words so it makes sense to you. Look up unfamiliar 

words and write the definitions. Identify an unfamiliar reference.  

2. Question: Question the author’s choices or the character’s choices. Think of “Why” and 

“How” questions.  

3. Make Connections: What does the text have in common with your own personal 

experience, a movie you have seen, a book you have read, or general history you have 

studied? 

4. Make Predictions: Make educated guesses on what you have read. What makes you think 

certain events will or will not transpire? Test to see if your predictions are accurate.  

5. Make Inferences: Make an educated guess on information in the text. For example, you 

know what normally happens when someone breaks a law. Compare that with what happens 

in the book.  

6. Draw Conclusions: Develop an opinion on something based on evidence in the text. This 

may tie into the author’s purpose, theme, of the conflicts and resolutions of the text itself.  
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7. Analyze Ideas: Break down the big ideas in the book and look for the author’s purpose in 

them. What theme or message does the book convey? 

8. Synthesize Ideas: Bring ideas together – How does the text compare with others that have 

similar themes or ideas? How does the text apply to modern society? 

9. Reflect: Think about your own thoughts. Think about your learning and the thoughts as you 

read – Why do you react certain ways towards characters, the evens, the conflicts? How do 

you feel about the book and why? 

SETTING UP YOUR JOURNALS 

 I would encourage you to complete the assignment on a Google Doc. You will have to 

upload your written summer assignments into Schoology. 

 For any external sources you use to aid your analysis, you will need to provide a proper MLA 

8 works cited entry. Please create a project in NOODLE TOOLS and add your 

sources.  

 Please write an MLA name block in the upper left-hand corner of your first page for each 

assignment.  

o Your name (Jane Doe) 

o Teacher’s name (Mrs. L. Farley) 

o Course name (AP Language and Composition) 

o Date (21 Sep. 2019) 

 Type your last name and insert the page number in the header for each page other than the 

first page.  

 Use TNR size 12 font, double spaced, one-inch margins all around.  

HOW THE JOURNAL IS GRADED 

Criteria Expectation of an A project Value 

Organization and Passage 
Selection 

Passages selected for analysis: 
o Are of an appropriate 

length 
o Allow for analysis of 

author’s purpose, style, 
literary devices, themes, 
context, etc. 

o Spaced throughout the full 
length of the book 

Formatted MLA heading and page 
numbers are inserted in header 

/10 

Depth of Thought, 
Communication, and 
Clarification 

Responses to passages demonstrate 
that students read and understand 
the text. They provide thoughtful 
and meaningful ideas and insightful 
interpretations of the passage. 
Students clearly convey and 
communicate their ideas as a writer.  

/30 
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Analysis and Synthesis: 
Comments and Connections 

Responses to the passage 
demonstrate critical thinking that 
breaks down how the author’s 
choices create meaning in the 
passage or provide insight into 
understanding the author’s context 
or point of view. Goes beyond 
summary to tackle deeper meaning 
of the passage and author’s purpose. 
Makes connections with other points 
in the book, with real life 
experiences, with other texts, etc.  

/30 

Relevant Support and 
Quotations 

Responses include and address 
specific and detailed aspects of the 
chose passage that support 
interpretations or analysis in 
quotation marks. Reponses should 
SHOW not just TELL. 

/20 
 

Grammar, Usage, and 
Mechanics 

Responses demonstrate control over 
the elements of grammar, spelling, 
and punctuation. Sentence structure 
is sound; student avoids run-ons, 
comma splices, and fragments. The 
responses are free of errors and 
demonstrate polish and editing.  

/10 
 
 
 
 
 
 
 
TOTAL POINTS: 
One quiz grade 

DUE: Journals are due October 11, 2019. 

 

ASSIGNMENT #2: SOCRATIC SEMINAR on Killers of the Flower Moon 

The journal assignment is to prepare you for a Socratic seminar on Grann’s book. This will 

be in the second or third week of October. You will submit your journal responses 

electronically; however, you should plan to bring your annotated book and printed journal 

responses to the seminar.  

DISCUSSION RUBRIC: 

“A” (90-100): Journal responses are thorough, insightful, and representational of the entire work as 

evidenced by the student’s ability to 1) quote passages in multiple contributions to the discussion, 

and 2) effectively verbalize accurate analysis of the work. Student comes to discussion prepared and 

reflects thoroughly and insightfully on his or her participation. 

“B” (80-89): Journal responses have been completed but may be sparse at some sections of the 

work, as evidenced by the student’s ability to 1) reference passages in contributions to the 
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discussion, and 2) verbalize important ideas in the work. Student comes to discussion prepared and 

reflects thoroughly on his or her participation. 

“C” or below: Preparation and journal responses evidenced by vacuous or generalized participation 

to the discussion indicate a superficial reading of the book. Student does not come completely 

prepared to discussion and reflects to some degree on his or her participation. 

*A student who makes no verbal contributions to the discussion but comes prepared with a 

well-annotated journal, behaves appropriately during discussion, and reflects thoroughly and 

insightfully on his or her participation may receive an 80%. 

A Note Regarding Academic Integrity 

Students are encouraged to reflect on their reading to find the author’s purpose without the aid of 

the Internet. Your assignments are meant to measure your knowledge, and the grade should reflect 

that knowledge or ability. However, an assignment cannot truly measure your knowledge or ability if 

you have not done your own work.  

Your summer reading assignment should be the product of you own effort, thoughts, and ideas. Do 

not use websites like Spark Notes or Cliff’s Notes. This assignment is an independent assignment 

and does not require collaboration. If your assignments show ANY evidence of having being copied 

from a website, a classmate, or any other source, you will receive a zero on the assignment.   
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APPENDIX A 

Four Modes of Discourse 

1. Argumentation: persuasion that seeks to move a reader, to gain support, to advocate a 

particular type of action. Traditionally, argumentation appeals to logic and reason, while 

persuasion appeals to emotion and sometimes prejudice.  

Claim of fact: a claim that asserts something exists, has existed, or will exist, based on data that 

the audience will accept as objectively verifiable. For example: Students’ grades do/do not 

measure learning.   

Claim of policy: a claim asserting that specific courses of action should be instituted as solutions 

to problems. For example: The death penalty should be abolished because it fails to deter violent 

crime.  

Claim of value: a claim that asserts some things are more or less desirable than others. For 

example: We should end the slaughter of livestock because current methods of killing in a mass 

scale are inhumane.  

2. Description: the recreation of sense impressions in words. The writer must describe 

something—object, person, place, experience, emotion, situation, etc.—through imagery and 

sensory details. 

3. Exposition: comes from a Latin word meaning “to expound or explain.” Expository writing is 

information-conveying; its purpose is to analyze or explain something to the reader.  

Cause-and-effect: analysis which explains why something happened or what the consequences 

are or will be from a particular occurrence. 

Classification: a form of division, but instead of starting with a single subject as a division does, 

classification starts with many items, then groups or sorts them into categories. 

Comparison: involves finding similarities between two or more things, people, or ideas. 

Contrast: involves finding differences between two or more things, people, or ideas. 

Definition: involves placing a word first in a general class and then adding distinguishing 

features that set it apart from other members of that class. “A dalmatian is a breed of dog” 

(general class) “with a white, short-haired coat and dark spots” (distinguishing features). 

Division: breaking a subject into parts. It starts with a single subject and then subdivides that 

whole into smaller units. 

Example: a specific instance used to illustrate a general idea or statement. Effective writing 

requires examples to make generalizations clear and vivid to a reader. 

Process: either a set of directions intended to allow a reader to duplicate a particular action or a 

description intended to tell a reader how something happens. 
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4. Narration: involves telling a story, and all stories (whether personal-experience or imaginative 

fiction) have the same essential ingredients: a series of events arranged in an order and told by a 

narrator for some particular purpose. Narratives are often anecdotal, experiential, and personal, 

and the authorial perspective is often very important in defining the narrative. 

 

Rhetorical Strategies 

1. Abstract words: ideas or generalities-words such as truth, beauty, and justice. The opposite of 

an abstract word is a concrete one. 

2. Allusion: a reference to an actual or fictional person, object, or event. The assumption is that 

the reference will be understood or recognized by the reader. For that reason, allusions work 

best when they draw on a shared experience or heritage. Allusions to famous literary works or 

to historically prominent people or events are likely to have meaning for many readers for an 

extended period of time. 

3. Analogy: an extended comparison in which an unfamiliar or complex object or event is likened 

to a familiar or simple one in order to make the former more vivid and more easily understood. 

Inappropriate or superficially similar analogies should not be used, especially as evidence in an 

argument. 

4. Antonomasia: a shorthand substitution of a descriptive word or phrase for a proper name.  

Ex: “The Governor” for Arnold Schwarzenegger or “The Great Communicator” for Ronald 

Reagan. 

5. Antithesis a figure of speech characterized by strongly contrasting words, clauses, sentences, or 
ideas; a balancing of one term against another for impressiveness and emphasis. 

6. Aphorism: a brief pithy saying, usually characterized by striking logic and/or imagery. When this 
expression becomes often repeated, it can, in time, become the wisdom shared by their 
author’s followers.  

7. Apostrophe: addressing a person who is absent or addressing an abstraction such as death or a 

tree. 

8. Chiasmus: a figure of speech by which the order of the terms in the first of two parallel clauses 
is reversed in the second. It comes from the Greek word meaning “criss-cross” 

9. Cliche: an overused, common expression. Derived from the French word for a stereotype 

printing block. 

10. Colloquial expressions: are informal words and phrases used in conversation but inappropriate 

for more formal writing situations. Occasionally, professional writers use colloquial expressions 

to create intentional informality. 

11. Concrete words: describe things that exist and can be experienced through the senses. 

Abstractions are rendered understandable and specific through concrete examples. 

12. Connotation and Denotation: refer to two different types of definition of words. A dictionary 

definition it denotative - it offers a literal and explicit definition of a word. But words often have 
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more than just literal meanings, for they can carry positive or negative connotations or 

associations. 

13. Deduction: the form of argument that starts with a general truth and then moves to a specific 

application of that truth (also called a syllogism). 

Major premise: Shellfish makes me ill. 

Minor premise: Lobster is a type of shellfish. 

Conclusion: Lobster will make me ill. 

14. Diction: the choice of words used in speaking or writing. It is frequently divided into four levels: 

formal, informal, colloquial, and slang. Formal diction is found in traditional academic writing, 

such as books and scholarly articles; informal diction, generally characterized by words common 

in conversation contexts, by contractions, and by the use of the first person, is found in articles 

in popular magazines. 

15. Enthymeme: a syllogism without the minor premise. Usually enthymemes exist because the 

minor premise is an obvious assumption. 

16. Euphemism: a pleasant or flattering expression used in place of one that is less agreeable but 

possibly more accurate 

Figures of Speech: 

 Simile: a comparison of two dissimilar things, introduced by the word as or like. 

 Metaphor: an analogy that directly identifies one thing with another. 

Personification: an attribution of human qualities to an animal, idea, abstraction, or object. 

Hyperbole: a deliberate exaggeration, often done to provide emphasis or humor. 

Understatement: the opposite of hyperbole; a deliberate minimizing done to provide emphasis 

or humor. 

Rhetorical questions: questions not meant to be answered but instead to provoke thought. 

Paradox: a seeming contradiction used to catch a reader’s attention. 

Metonymy: a type of metaphor in which something closely associated with a subject is 
substituted for it. 

Synaesthesia: mixing one type of sensory input with another in an impossible way, such as such 
as speaking of how a color sounds, or how a smell looks.  

Onomatopoeia: a process of making up words that sound like their meaning 

Synecdoche: a part that stands for a whole 

 



11th Grade 
Summer Reading 2019 – 2020 

AP Language and Composition 
Mills E. Godwin High School 

 
Generalization: assertions or conclusions based on some specific instances. The value of a generalization 

is determined by the quality and quantity of the examples on which it is based. 

Illustration: providing specific examples for general words or ideas. A writer illustrates by using 

examples. 

Induction: the form of argument that begins with specific evidence and then moves to a generalized 

conclusion. 

Evidence: I get hives after eating crawdads. My mouth swells when I eat clams. Shrimp triggers 

my asthma. 

Conclusion: Shellfish makes me ill. 

Irony: occurs when a writer says one thing but means another, when the opposite of what is expected 

occurs, or when the reader or audience knows more than characters. 

Oxymoron: the use of two words whose meanings are contradictory to convey one meaning 

Paralipsis: the device of giving emphasis by professing to say little or nothing about a subject, as in not 

to mention their unpaid debts of several million. 

Parallelism: when the writer establishes similar patterns of grammatical structure and length. Especially 
strong when used at the beginnings of a sequence of sentences or phrases.  

Point of view: the perspective the writer adopts toward a subject. In narratives, point of view is either 

first person or third person. 

Premise: a proposition or statement of truth that is used to support or help support a conclusion. 

Pun: a play on words 

Refutation: an attack on an opposing view in order to weaken it, invalidate it, or make it less credible 

Rhetorical Question: a question that does not require an answer. They help to assert or deny something 

about an argument. 

Satire: pokes fun at human behavior or institutions in an attempt to correct them. 

Schemes: figures that depend on word order. 

Parallelism: places, words, phrases, clauses, sentences, or even paragraphs of equal importance 

in equivalent grammatical form. The similar forms make it easier for the reader to see the 

relationships that exist among the parts. 

Antithesis: the use of parallel structures to mark contrast or opposition. 

Inversion: parts of a sentence or clause are not in the usual subject-verb-object order 

Anaphora: effective repetition at the beginning of sentences or phrases. 
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Style: the arrangement of words that a writer uses to express meaning. The study of an author’s style 

would include an examination of diction or word choice, figures of speech, sentence constructions, and 

paragraph divisions. 

Syllogism: a three-step deductive argument involving a major premise, a minor premise, and a 

conclusion.  

Tone: refers to a writer’s or a speaker’s attitude toward both subject and audience. Tone reflects human 

emotions and so can be characterized or described in a wide variety of ways, including serious, sincere, 

concerned, humorous, sympathetic, ironic, indignant, and sarcastic. 

Parts and Process of a Composition 

Purpose: involves intent, the reason why the writer writes. Three purposes are fundamental: to 

entertain, to inform, and to persuade. These are not necessarily separate or discrete; they can be 

combined. An effective piece of writing has a well-defined purpose. 

Revision: involves careful, active scrutiny of every aspect of paper--subject, audience, thesis, paragraph 

structures, sentence constructions, and word choice. 

Subject: what a piece of writing is about. 

Thesis: a particular idea or assertion about a subject. Effective writing will always have an explicit or 

implicit statement of thesis; it is the central and controlling idea, the thread that hold the essay 

together. Frequently, a thesis is stated in a thesis or topic sentence. 

Topic sentence: a single sentence in a paragraph that contains a statement of subject or thesis. The 

topic sentence is to the paragraph what the thesis statement is to the essay - the thread that holds the 

whole together, a device to provide clarity and unity. Because paragraphs have various purposes, not 

every paragraph will have a topic sentence. The topic sentence is often the first or last sentence in the 

paragraph. 

Transitions: links or connections made between sentences, paragraphs, or groups of paragraphs. By 

using transitions, a writer achieves coherence and unity. 

Fallacies 

Ad hominem: “against the man”; attacking the arguer rather than the argument or issue 

Ad populum: “to the people”; playing on the prejudices of the audience 

Appeal to tradition: a proposal that something should continue because it has traditionally existed or 

been done that way 

Begging the question: making a statement that assumes the issue being argued has already been 

decided 
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False analogy: assuming without sufficient proof that if objects or processes are similar in some ways, 

then they are similar in other ways as well 

False dilemma: simplifying a complex problem into an either/or dichotomy 

Faulty emotional appeals: basing an argument on feelings, especially pity or fear—often to draw 

attention away from the real issues or conceal another purpose 

Faulty use of authority: failing to acknowledge disagreement among experts or otherwise 

misrepresenting the trustworthiness of sources 

Hasty generalization: drawing conclusions from insufficient evidence 

Non sequitur: “it does not follow”; using irrelevant proof to buttress a claim 

Post hoc: mistakenly inferring that because one event follows another they have a casual relation; from 

pot hoc ergo propter hoc (“after this, therefore because of this”); also called “doubtful cause” 

Slippery slope: predicting without justification that one step in a process will lead unavoidably to a 

second, generally undesirable step 

Straw man: disputing a view similar to, but not the same as, that of the arguer’s opponent 

Two wrongs make a right: diverting attention from the issue by introducing a new point, e.g., by 

responding to an accusation with a counteraccusation that makes no attempt to refute the first 

accusation. 


